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Abstract 
This study deals with solving the current problem of pedagogy of high school – consolidation of 
theoretical and practical approaches to ensure the quality of professional training of law students. 
According to the author, the introduction of simulation modelling technologies in training courses 
allows enhancing interdisciplinarity in teaching, which is an important way of meeting the 
dynamic needs of students in close connection of theoretical and practical blocks of professional 
training of future specialists. The experience of the American Bar Association on the future of 
legal education has suggested the idea of applying mock-court as interdisciplinary models. 
Experimental application of mock-court was tested in the courses “Criminal Law” and “Civil Law”, 
which are part of the block of special disciplines of the educational and professional training 
program in specialty 081 “Law”. Mathematical data processing and STATA software were used to 
analyse the results obtained and to objectively consider the dynamics of changes in personality-
organizational, operational-activity, cognitive-competence, personality-motivational, information-
technological, linguistic-communicative components. The study showed the effectiveness of the 
use of mock-court on the development of all components of the readiness of law students for 
professional socialization. The authors concluded that the application of mock-court in the 
professional training of future lawyers contributes to feedback increasing students’ educational 
motivation and allows monitoring of changes in student development. This model can be applied 
to enhance interdisciplinarity in the teaching of other courses of the block of special subjects of 
professional training of lawyers. 
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Contribution of this paper to the literature 

This study contributes to existing literature by solving the current problem of pedagogy of 
high school – consolidation of theoretical and practical approaches to ensure the quality of 
professional training of law students. 

 
1. Introduction 

The current state and prospects of development of the educational sector both in Ukraine and in the world 
determine the need to create new and adapt the tried and tested methods of teaching subjects in higher educational 
institutions in order to provide the economic and social spheres of the state with competitive specialists in 
accordance with the requirements of the labour market. In order to act at a high level of professionalism in 
addressing production issues, professionals need to be able to critically analyse information, synthesize knowledge 
and draw conclusions based on ambiguous information (Tynjälä, Slotte, Nieminen, Lonka, & Olkinuora, 2006). 
Therefore, employers are increasingly demanding that high school graduates have the ability to solve complex 
issues, both in science and in the professional environment (Jacobson & Wilensky, 2006; Roehler, Fear, & 
Herrmann, 1998). 

One of the key requirements for quality professional training is the close connection between theoretical 
knowledge and practical skills of young professionals. This was the conclusion of the American Bar Association 
(2013). The ABA (2014) when analysing the state of training of students for future professional activity, says that 
most law schools now offer few practical courses, and call for law schools to increase the practical part so that the 
educational experience gained by students during the advocacy course prepares them for independent legal 
practice. In the context of repeated increase in the volume of information and “shift” towards theoretical legal 
content, which is traditional for the legal education, it is not possible to fulfil this requirement without the 
introduction of innovative methods in the organization of the educational process in higher educational 
institutions. At the same time, these practice-oriented methods should not just familiarize, but “immerse” the 
student in the conditions as close as possible to future professional activity. 

Many scholars (for example, Jacob (2015)) believe that an important way to meet the dynamic needs of 
students is to apply multidisciplinary approaches to the organization of the educational process in higher education 
institutions in order to ensure close communication between theoretical and practical blocks of professional 
training of future professionals. Practical and scientific interest in the introduction of interdisciplinarity has been 
quite active in the last century (Dana & Sheps, 1968; Jackson, 1959; McCorcle, 1982; Stone, 1969). In the most 
general interpretation, interdisciplinarity is an educational approach that focuses on more than one subject 
(Kozakiewicz, 2008). The purpose of interdisciplinary education is to “enhance the ability to work in teams and 
collaborate among representatives of different professions, thereby enhancing practical training within the subject” 
(Weinberg & Harding, 2004). Structured (that is, additive) professional education is a way to focus on particular 
aspects of the specialty, and interdisciplinary “collaboration” of subjects becomes necessary when focusing on the 
effectiveness of professional activity. Interdisciplinarity can help solve today’s complex problems because it is 
believed that it is the “multidisciplinary approach that promotes comprehensive understanding” (Newell, 2007). 
Compared to traditional higher education, which focuses on providing students with structured knowledge across 
subjects and on the overall development of skills, this type of higher education aims at developing the “border 
crossing” skills in related disciplines. Knowledge of different disciplines is compared and replaced by integration 
(Klein, 1990). Integration or synthesis of knowledge is considered a defining feature of interdisciplinarity. Boise 
Mansilla, Gardner, and Miller (2000) offered the following understanding of interdisciplinarity: “The ability to 
integrate thinking in two or more subjects to achieve cognitive progress – for example, to explain a phenomenon, 
solve a problem, or create a product – in ways that would be impossible when applying the means of separate 
subjects” (p. 219). 

The development and implementation of multidisciplinary approaches, interactive combined techniques to 
ensure the quality of teaching of professional subjects has been at the center of up-to-date research in a number of 
theorists, teachers and practitioners (Burgess, 1995; Faria & Dickinson, 1994; Kodotchigova, 2002; Nancarrow et 
al., 2013; Pometun, 2007; Sisk, 1995). However, the issues of introducing interdisciplinary models into the practice 
of teaching professional subjects in legal higher educational institutions are insufficiently addressed and need 
further elaboration. 

The objective of this study is to substantiate and experimentally test the effectiveness of applying 
interdisciplinary models to ensure the quality of professional training for law students. 

 

2. Research Methods 
The study is of a prolonged nature, conducted using common scientific theoretical, empirical and statistical 

methods of research and analysis of results according to the task of each stage. 
 

2.1. Research Design  
The study included four steps: 1) preparatory; 2) organizational; 3) realizational and reflectional; 4) final.  

Figure 1. Presents the research design. 
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Figure-1. Research design. 

 
At the preparatory stage, when determining the theoretical and methodological basis of the study, the works of 

Taylor (2006), Weinstein (1999) attracted our attention, where the scholars analyse educational approaches to 
professional training of lawyers, claiming that all structurally different educational approaches have long-lasting 
influences on the course and degree of professional socialization of the specialist. Thus, according to scholars, the 
methodology of providing educational information and the model of professor-student relations should be regarded 
as a prerequisite for the creation of a professional culture that will largely shape the future professional. If the 
professor-student relationship model firmly enshrines the professor’s authority through extensive lectures and 
complete control over student decision-making (knowledge and understanding of educational content through the 
lens of the professor’s vision), such a specialist will be much more passive at the stage of primary professional 
socialization. Students who have the opportunity to gain additional knowledge on their own (even under the 
supervision of a professor), additional understanding and experience due to their practical application in real 
conditions or modelled conditions, take an active position during their primary professional socialization, shorten 
their adaptation period and have extended career opportunities. 

The work of Morse, Nielsen-Pincus, Force, and Wulfhorst (2007) is equally interesting for the fulfilment of the 
research objectives, where the authors analyse the barriers to implementing multidisciplinary approaches in 
education and research and ways to overcome them. The development of techniques for the use of interactive 
technologies for higher education (Artemjeva & Makeeva, 2007; Bodin, Marty, & Carron, 2011) is of particular 
importance for our study. The use of educational games as a way to model the conditional professional 
environment allows “including” the student in the scientific model of the theory of professional activity (Bellotti et 
al., 2011). Within the conditionality of the educational game, the student is forced to learn or even make his own 
patterns of professional actions, to reproduce the optimal variants of professional behaviour, which helps him in 
understanding the sense of the profession and promotes the formation of his professional competence. However, 
nowadays, foreign and domestic didactics are moving away from the use of the term “game”, which is associated 
with entertainment and a frivolous attitude towards the accomplishment of tasks, and use the concepts of 
“simulation”, “imitation”, etc. (Kichuk, 2005). Imitations are performing some simple known actions that reproduce, 
imitate any phenomena of surrounding reality. Simulations are specially created learning situations in which 
participants copy procedures related to the activities of public institutions that exist in real economic, political and 
cultural life (e.g., court, parliamentary, public hearings, meetings, committee meetings, political debates) etc.) 
(Kichuk, 2005). 

From a large arsenal of interactive, role and business training games, the task of “consolidating” the subject of 
professional training of law students, in our opinion, corresponds to mock-court introduced in training courses. We 
rely in our opinion on the study of the works of American scholars (for example, (Arbetman & O’Brien, 2010; 
Butcher, Grimes, & Parker, 2010; Crane, 1999)). To test the hypothesis of the study, training courses “Criminal 
Law” and “Civil Law” were selected. Work on selecting and adapting mock-court to the educational content of the 
Criminal Law and Civil Law courses was preceded by familiarization with the practice of organizing and 
conducting Mock Trial Competitions among law schools in the states of New Hampshire and New Jersey (NHBA’s 
Law Related Education Programm, 2017; The Vincent J. Apruzzese High School, 2019) and other regions.  

In order to develop tools to determine the effectiveness of the application of mock-court in the Criminal Law 
and Civil Law courses, we conducted a student survey after their practical training and an interview of the 
supervisors of practical training to identify problematic points in training of future lawyers. Despite the variability 
of the answers and the forms of their expression, our analysis allowed comparing and grouping the information 
obtained. The results of this work are summarized in Table 1. 

The identified problem blocks quite fully reflect the “bottlenecks” of professional training of law students, 
which, according to the hypothesis of our study, can be eliminated through the use of multidisciplinary models – 
mock-court. In accordance with the characteristics of the problem blocks, the following components of the 
readiness of law students for professional socialization and the corresponding criteria for the effectiveness of the 
use of mock-court in training courses were distinguished: 1) personal-organizational; 2) operational-activity; 3) 
cognitive-competence; 4) personality-motivational; 5) information-technological; 6) linguistic-communicative. The 
distinguished criteria for the effectiveness of the use of mock-court in training courses generally characterize the 
readiness of law students for professional socialization. These components have become a prerequisite for 
distinguishing the high, sufficient, medium and low levels of readiness of law students for professional socialization. 
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Table-1. The main shortcomings in the training of students and the difficulties of passing practical training. 

According to the answers of the 
supervisors of practical training 

According to students’ answers 
 

Problem blocks  
 

inattention, passivity, infantilism difficulty (physical or emotional) of 
staying in unusual conditions for a 
long time 

ability for self-organization and 
planning 

misunderstanding of procedural 
features 

unclear understanding of how to 
properly accomplishing the tasks 

ability to identify effective ways to 
accomplish tasks  

insufficient theoretical background lack of real knowledge 
 

ability to analyse and synthesize 
information, to critically 
comprehend it 

lack of initiative, irresponsibility fear of doing something wrong, 
unwillingness to stand out from the 
group 

ability to make responsible decisions 
 

low computer literacy difference in the software from the 
one the students got used to 

ability to make extensive use of 
computer skills 
 

poor literacy in the use of terminology 
 

complexity of the rules (or lack of 
clarity) in the use of terminology 

ability to effectively apply linguistic 
skills 

 
In order to determine the levels of development of personality-organizational, operational-activity, cognitive-

competence, personality-motivational, information-technological and linguistic-communicative components of the 
readiness of law students to professional socialization, different diagnostic methods were used in the study taking 
into account the structure of the phenomenon under research. Thus, the level of development of the personality-
organizational component of the readiness of future law specialists for professional socialization was determined 
using the questionnaire “Research on Different Types of Organizational Culture” by Harrison (Lutens, 1999) 
operational-activity – using the adapted version of the questionnaire by Ivanchenko (2005). Data on the 
manifestation of the cognitive-competence component of readiness of future lawyers for professional socialization 
were obtained by testing “Determination of Students’ Level of Knowledge and Results of Student Success” 
(Bandurka & Skakun, 2002). The level of the development of personality-motivational component of the readiness 
of future lawyers for professional socialization was determined using Zamfir’s method in Rean’s modification 
(Mironova, 2006). The level of the development of information-technological component was determined through a 
survey “Studying the State of Development of Students’ Information and Communication Competencies” 
(Feshchuk, 2009). Data on the manifestations of the linguistic-communicative component of the readiness of future 
lawyers for professional socialization were determined by testing “Assessment of Communication and Linguistic 
Abilities” (Popova, 1997). 

At the next stage of the study (organizational), work was done on the creation of a general scenario and 
“generation” of role scenarios of mock-court for the courses “Criminal Law” and “Civil Law”. To do this, we used 
different materials with the rules of mock-court (Mock Trial Team Rulebook 2014-2015), situational tasks and 
business games for law students (Boreychuk & Pelech, 2016; Boreychuk & Sakhno, 2015). 
 

2.2. Valid Sampling 
At this stage of the survey, 329 students of the first (bachelor) level of the 2nd-3rd years of study (Specialty – 

081 “Law”) and 9 lecturers of professional subjects of higher education institutions (Chernihiv State Institute of 
Law, Social Technologies and Labour, Kherson Branch of Odessa State University of Internal Affairs, Kherson 
Institute of Economics and Law, Academy of Labour, Social Relations and Tourism (Kyiv). An online validation 
sample calculator was used to determine the representative sample. For the general population of respondents – 
338 (95% confidence probability and 13.98 confidence interval), the valid sample size is 43 persons. The 
experimental (EG) and control groups (CG) were formed taking into account the specified index of valid sample. 
The experimental group (EG) consisted of 22 persons and the control group (CG) included 21 persons. The 
comparative analysis was carried out within existing academic groups by typical programs. In the control group, 
the practical classes were conducted according to standard methods, and in the experimental group - with the use 
of mock-court in the courses “Criminal Law” and “Civil Law”. 

The next step was to diagnose the students of the control and experimental groups using questionnaires and 
tests specified in the methodological background of the study in order to determine the initial levels of the 
components of students’ readiness for professional socialization. The data obtained during this diagnosis are 
presented in Table 2. 

As we can see, the characteristics of the experimental and control groups are quite comparable in general 
before the mock-court. Thus, according to the indicators of the personality-organizational component of readiness 
for professional socialization, the absolute majority of students in the experimental and control groups showed 
medium (59.10% and 57.25%, respectively) and low levels (22.70% and 28.50%). The next largest group is the 
group with sufficient level of readiness for professional socialization – 13.65% in the experimental group and 9.50% 
in the control group. A similar pattern is observed in the indicators of the readiness for professional socialization in 
operational-activity and cognitive-competence components see Table 2. 

According to the criterion of development of the personal-motivational component of readiness for professional 
socialization both in the experimental and in the control group, the highest proportion was students with a 
sufficient level (49.95% and 52.25%, respectively). Approximately one third of students showed medium level 
(31.85% and 28.75%, respectively). A high level of personal motivation development was determined in students, 
whose share was less than one tenth of the total number of respondents (9.10% in the experimental group and 
9.50% in the control group). The same number of participants demonstrated a low level of readiness for 
professional socialization by the described component. 
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Table-2. Comparative table of readiness of law students for professional socialization (pre-experimental assessment). 

Components of readiness  Pre-experimental assessment 

EG (%) CG (%) 

Personality-organizational 

High 4.55 4.75 

Sufficient 13.65 9.50 
Medium 59.10 57.25 
Low 22.70 28.50 

Operational-activity 

High 4.55 4.75 
Sufficient 18.25 19.00 
Medium 49.95 57.25 
Low 27.25 19.00 

Cognitive-competence 

High 4.55 4.75 
Sufficient 18.25 9.50 
Medium 54.50 52.25 
Low 22.70 33.50 

Personality-motivational 

High 9.10 9.50 
Sufficient 49.95 52.25 
Medium 31.85 28.75 
Low 9.10 9.50 

Information-technological 

High 9.10 9.50 
Sufficient 45.40 57.25 
Medium 40.95 23.75 

Low 4.55 9.50 

Iinguistic-communicative 

High 4.55 4.75 
Sufficient 45.40 43.00 
Medium 36.40 38.00 
Low 13.65 14.25 

 
According to the information-technological component of the readiness for professional socialization in both 

groups, about 9% of the respondents showed a high level. The largest share – 45.40% in EG and 57.25% in KG – 
were students with sufficient level of the development of the specified characteristic. A medium level of the 
development of this component was established in 40.95% of students of the experimental group and 23.75% of 
students of the control group. With regard to the low level of development of the information-technological 
component of readiness for professional socialization, the following picture is revealed: 4.55% of students in the 
experimental group and 9.50% in the control group. 

According to the criterion of development of the linguistic-communicative component of readiness for 
professional socialization, the vast majority of students in both groups showed sufficient (experimental group – 
45.40%; control group – 43%) and medium level of the component development (36.40% and 38%, respectively). 
The low level of readiness for professional socialization was demonstrated by slightly more than one in ten 
participants (experimental group – 13.65%; control group – 14.25%); the proportion of students with high levels of 
readiness for professional socialization was the lowest - 4.55% in the experimental group and 4.75% in the control 
group. 
 

2.3. Tools for Collecting and Processing Statistics  
Quantitative methods, such as: evaluating and analysing results of the tests performed by students from both 

groups, questionnaires for students and teachers were used to accomplish the research objective. STATA Software 
(2019) was used to analyse the quantitative data. To analyse the responses of the focus group participants, we used 
the online tool – Text Analyzer – to determine the categorical framework of the study, following the 
recommendations of the OMNI (2019). 

 

3. Results 
After the mock-court in the Criminal Law and Civil Law courses, repeated assessments were made by the same 

components. Their results are shown in Table 3. 
Comparison of indicators in Table 3 indicates that positive changes have occurred in all components of the 

readiness of law students of the experimental and control groups for professional socialization. The personality-
motivational component of students’ readiness for professional socialization has undergone the greatest changes: 
the high levels of the development increased by 27% in the experimental group, while by almost 5% in the control 
group. The indicators of the other levels of development of this component in the experimental group decreased, 
and the indicators of the sufficient level increased 10% in the control group, the rest also decreased, but not so 
significantly. 

We also see remarkable dynamics in the indicators of the personality-organizational component. Thus, in the 
experimental group, the indicators of high level of the development increased by 18%, and sufficient – by 36%. At 
the same time, indicators of both high and sufficient levels of development increased by 9.5% in the control group. 
It is clear that the indicators of the remaining levels of development decreased. 

The analysis of the development of the operational-activity component of the readiness of the EG students for 
professional socialization shows an increase of indicators of high and sufficient level by 4.5% and 18%, respectively. 
At the same time, no changes in the high-level indicators were identified in the control group (0%), and indicators 
of the sufficient level increased by 9.5%. 
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Table-3. Comparative table of readiness of law students for professional socialization (post-experimental assessment). 

Components of readiness Levels of the development Post-experimental assessment 

EG (%) CG (%) 

Personality-organizational 

High 22.70 14.25 

Sufficient 49.95 19.00 
Medium 18.25 47.75 
Low 9.10 19.00 

Operational-activity 

High 9.10 4.75 
Sufficient 36.30 28.50 
Medium 40.95 52.25 
Low 13.65 14.50 

Cognitive-competence 

High 9.10 4.75 
Sufficient 31.70 24.00 
Medium 40.95 42.75 
Low 18.25 28.50 

Personality-motivational 

High 36.40 14.25 
Sufficient 45.40 62.00 
Medium 13.65 19.00 
Low 4.55 4.75 

Information-technological 

High 13.65 9.50 
Sufficient 54.50 62.00 
Medium 31.85 23.75 

Low --- 4.75 

Linguistic-communicative 

High 9.10 9.50 
Sufficient 63.55 52.25 
Medium 18.25 28.75 
Low 9.10 9.50 

 
A similar picture is observed regarding changes in the linguistic-communicative component. Thus, in the 

experimental group, high and sufficient levels increased by 4.5% and 18%, respectively. In the control group, the 
increase in the high level was 4.5%, and the sufficient level – 9%. Changes in other indicators were not so 
significant. 

In our opinion, the use of mock-court in the experimental group in the Criminal Law and Civil Law courses 
was the reason for the increase of the indicators of high level of students’ readiness for professional socialization 
(cognitive-competence component) by 4.5% and indicators of a sufficient level of the specified component by 13%. 
While traditional forms of submission and processing of educational material provided an increase in indicators of 
sufficient level by 12.5%, the indicators of high level have not changed). 

The worst dynamics of changes are recorded in the indicators of the information-technological component of 
students’ readiness for professional socialization. In the experimental group, the increase in high level indicators 
was 4.5%, sufficient level – 9%. In the control group, the high level indicators did not change, and the sufficient 
level indicators increased by 5%. 

To confirm the experimental assumption about the effectiveness of the use of mock-court to increase the level 
of readiness of law students to professional socialization, mathematical and statistical processing of generalized 
results was performed using the Student’s criterion. The value (t = 3.684) obtained during the processing reveals a 
significant difference in the changes in the experimental and control groups and, therefore, proves the reliability of 
the results obtained (table indicator t=2.10; the obtained indicator t=3.684; 3.684>2.10, so the experimental 
technique is more effective). 

 
3.1. Limitations of the Study 

The main limiting factors of this study are the short time span of the experimental phase (1 semester), a small 
number of simulations (2 in the Criminal Law course and 1 in the Civil Law course) developed and implemented in 
the educational process, uneven level of teachers’ preparedness for the use of mock-court in the teaching process. 

 

4.  Discussion 
During the implementation and reflection phase of the research, the results of the mock-court were also 

discussed with students and lecturers. Summarizing student responses as regards their impressions and evaluating 
their participation in mock-court allows arguing that most students find the experience gained to be extremely 
important, interesting and significant. The students noted that the simulations helped them better understand 
what knowledge or skills they lacked, how they worked, and what the importance of the “procedure” was, as well as 
the importance of learning how to interact in a team and effectively manage work and time. 

Although positive changes are observed in all components of the readiness of law students of the experimental 
and control groups for professional socialization after conducting mock-court in the Criminal Law and Civil Law 
courses, we consider it necessary to pay attention to some interesting points of the conducted research. The most 
significant changes, as seen in our analysis of the results of post-experimental assessment and discussion with 
participants in mock-court, relate to the personality-motivational and personality-organizational components of 
students’ readiness for professional socialization. And this has its logical explanations: the use of mock-court in the 
teaching process changes the role of students from passive “consumers” of general theoretical considerations and 
conclusions (of course, absolutely correct, but generated by other people) in lectures, or mostly observers, not 
participants in practical classes, seminars or practical training, to active participants in their own (not other 
people’s) professional reality, albeit temporary and modelled. The level of self-organization increases because of the 
role change: each team member has his or her own task, and each, according to the students, has to “initiate” their 
own activity aimed at solving their personal tasks. 



Journal of Education and e-Learning Research, 2020, 7(2): 122-129 

128 
© 2020 by the authors; licensee Asian Online Journal Publishing Group 

 

 

Changes in the indicators of the operational-activity component of the readiness of law students for 
professional socialization in our study describe, above all, the increase in the ability to identify effective ways to 
accomplish tasks in students participating in the experiment. Undoubtedly, much of this success “belongs” to 
teachers who advised students at all stages of training and conducting mock-court (in both training courses). 

Positive changes in the indicators of the linguistic-communicative component of the readiness of law students 
for professional socialization were less striking than we expected at the preparatory stage of our study. A possible 
explanation for this is that we have developed not only “roles” for mock-court but also lists of recommended 
language clichés and fixed expressions for these “roles”, and therefore students did not have an urgent need to 
further develop terminological features of their “role”. 

It should be noted that the increase in the indicators of the cognitive-competence component of students’ 
readiness for professional socialization in the application of mock-court simulations in the educational process and 
in the traditional delivery of educational material is quite comparable, with a modest advantage of simulation 
modelling technology. However, the dynamics of changes in the cognitive-competence component are somewhat 
slower (compared to the indicators of other components of students’ readiness for professional socialization) due to 
several factors. First, the limiting factors of the study mentioned above, and second, the fact that the use of mock-
court in the educational process leads to the identification, a clear awareness of what knowledge the student lacks, 
and increasing students’ ability to analyse and synthesize information, its critical understanding requires more time 
and experience in applying the knowledge acquired by students. 

The moderate dynamics of changes in the indicators of the information-technological component of students’ 
readiness for professional socialization are explained by the fact that students used their previously developed skills 
most often in preparation of their “roles” (the developed mock-court didn’t provide for harsh conditions for using 
software which students didn’t got used to), that is, the use of mock-court actually enhanced the already existing 
information and computer skills. Further development of mock-court in order to implement them in these and 
other training courses requires closer “collaboration” with lecturers of information and computer technologies to 
ensure greater effectiveness of purposeful influence on the development of information-technological component of 
students’ readiness for professionalization. 

Discussion and analysis of the results of the mock-court conducted in the Criminal Law and Civil Law training 
courses with lecturers revealed some lecturers’ unwillingness to change the educational paradigm, not least because 
the learning process is purposeful, and the experimental use of simulations, in their opinion, has an uncertain and 
even unpredictable result. However, the lecturers noted that the experiment allowed them to see students from the 
other side, to change their perception of students who did not revealed themselves during lectures or traditional 
seminars. During mock-court, student activity got balanced and enhanced, since even passive members of the 
group were involved in the work, because the “game” required students to solve complex problems without leaving 
any possibility of being merely “passive observers”. Therefore, using mock-court allows compensating the 
predominantly verbal nature of traditional teaching of legal disciplines and significant reducing students’ passivity 
in learning. In addition, the positive experience of participating in mock-court reduces participants’ anxiety. 

 

5. Conclusions 
Simulations are a certain version of reality, so the simulation technology is close to the role game, while being 

significantly different from it at the same time, because it aims at illustrative reproduction of certain phenomena 
and mechanisms. Therefore, simulation modelling technologies can be considered as a kind of tool that effectively 
helps lecturers to transfer, and students – to assimilate, the experience of their future professional activities. 
Students have the opportunity to study real-life behavioural models (based on models of professional-behavioural 
models of the representatives of different role positions). It can be argued that simulation modelling technologies 
contribute to students’ adaptation to future professional activities. 

It is established that the development and implementation of mock-court as interdisciplinary models in the 
professional training of law students has a strong potential to ensure the quality of teaching and improve students’ 
readiness for their future professional activity. It has been found that the use of mock-court has the most significant 
influence on the formation and development of students’ personal motivations, self-organization and planning 
skills, the ability to identify effective ways of accomplishing tasks, the ability to effectively use communication and 
linguistic skills. The study recorded a moderate impact of the use of mock-court in the Criminal Law and Civil Law 
courses on the formation and development of students’ ability to analyse and synthesize information and critically 
understand it. In addition, the use of mock-court enhances students’ motivation for learning; activates interpersonal 
interaction; creates conditions for revealing the student’s potential; enable students to gain experience similar to 
the one they will pursue in the future; forces students to “nurture” certain personal skills needed in new 
organizational and educational settings (e.g., openness in communication and interaction, decision making, finding 
ways of self-assistance and assistance to other team members, responsibility, etc.). 

The study illustrated that the use of mock-court promotes the transformation of students from the objects of 
learning into subjects of professionally-oriented learning activities, which increases their commitment to 
developing their own professional competitiveness. 

We determine the prospects of further scientific research in the direction of development of interdisciplinary 
models and special methods of application of simulation modelling technologies for improving the quality of 
professional training of future specialists of different specialties in higher educational institutions. 
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