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Abstract

Pedagogy is a fundamental component of teacher education in Vietnam. However, both lecturers
and students report persistent obstacles such as low student engagement, limited access to authentic
practicum settings, and constrained resources. To examine the difficulties experienced by lecturers
and students in pedagogy education at five Vietnamese pedagogical universities, as well as to
identify systemic and instructional barriers along with actionable recommendations, a cross-
sectional quantitative survey was conducted among 50 lecturers and 500 students using structured
questionnaires. The survey items covered curriculum scope and pacing, teaching methods, student
motivation, resource availability, and assessment practices. Descriptive statistics summarized the
responses. Most lecturers identified insufficient student motivation as a significant challenge and
noted the absence of practical teaching contexts. More than half of the students considered the
pedagogy content overly dense for the allotted time and reported weak learning strategies.
Additional issues included unclear assessment criteria, shortages of instructional materials, and
variability in lecturers’ pedagogical capacity. Both individual and structural constraints such as
limited student engagement, inadequate instructional support, curriculum overload, and scarce
practice opportunities, hamper pedagogy education. Addressing these challenges requires
curriculum streamlining, stronger school-university partnerships to expand practicum experiences,
investment in teaching resources, adoption of student-centered pedagogies, and targeted support
for student learning and faculty development.
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Contribution of this paper to the literature

This study advances the literature by providing empirical evidence on systemic and instructional
barriers in Vietnamese pedagogy education. By integrating lecturer—student perspectives across
five universities, it identifies curriculum overload, limited practicum access, and motivational
deficits, offering context-specific, actionable recommendations to strengthen teacher preparation
In resource-constrained settings.

1. Introduction

The cultivation of proficient and versatile educators has always been a fundamental component in the
advancement of a nation's educational framework. In Vietnam, educational reform is vigorously promoted under the
National Education Development Strategy 2021-2030, with teacher education recognized as a strategic priority.
Pedagogical universities and faculties of education bear the essential responsibility of training future educators to
meet the demands of a rapidly evolving socio-economic environment, the increasing need for digital proficiency, and
the transition toward learner-centered educational frameworks (Oguntoye, 2024; Upadhyaya, 2024). At the core of
this preparation is pedagogy an academic discipline that offers theoretical frameworks and underpins students'
professional identities and teaching philosophies.

Pedagogy, a fundamental component of teacher training programs, provides students with an understanding of
teaching and learning theories, curriculum development, lesson planning, classroom management, learner
psychology, and educational ethics. Nonetheless, despite its significance, pedagogy is frequently seen by both
instructors and students as challenging to teach and understand proficiently (Nguyen, 2017). In Vietnam, numerous
students pursuing education majors encounter difficulties in pedagogy courses owing to the abstract nature of the
topic, insufficient exposure to practical teaching contexts, and conventional teaching methods that prioritize rote
memorization over active learning. These issues illustrate a pervasive problem in Vietnamese higher education,
wherein the curriculum implementation at teacher training institutions remains predominantly theoretical and
inadequately aligned with the practicalities of classroom instruction.

The literature on teacher education in Vietnam identifies several systemic barriers that impact the quality of
pedagogical instruction. Students face challenges such as insufficient autonomous learning abilities, diminished
academic motivation, and uncertainty regarding learning objectives and professional applicability (Cook & Artino Jr,
2016; Hung, 2011; Phuong et al., 2020). Students frequently gain admission to pedagogical colleges through low-
competition pathways, resulting in insufficient academic readiness and a lack of internal motivation to engage with
abstract educational theories. Many individuals express confusion regarding the relationship between pedagogical
theory and practical teaching, especially when there are limited opportunities for field experience, practice teaching,
or observation of exemplary classes (Bullock, 2004; Le, 2013). These experiences corroborate Korthagen (2010)
assertion that student teachers most effectively acquire pedagogical knowledge when it is intimately connected to
practice via organized reflection, observation, and mentoring.

Instructors also face numerous obstacles in providing effective pedagogical education. Some individuals lack
expertise in active or competency-based pedagogical methods and persist in utilizing traditional lecture formats that
restrict student interaction (Alkhurayyif, 2023; Le, Wolfe, & Steinberg, 2014). Others are impeded by institutional
constraints, such as antiquated curricula, ambiguous assessment criteria, insufficient teaching resources, and
overcrowded classrooms that hinder individualized instruction. Despite the emphasis on competency-based education
(CBE) in recent Vietnamese educational policies, numerous instructors report feeling unprepared or unsupported in
its practical implementation (Dias-Lacy & Guirguis, 2017; Le, 2011). Furthermore, a disparity persists between
curricular objectives and assessment frameworks: whereas the curriculum seeks to cultivate professional
competencies, assessments frequently remain summative, emphasizing memory over applied comprehension (Carr &
Harris, 2001; Nhat, 2021).

A significant challenge in pedagogy education is the disjunction between theory and practice. Theoretical
instruction occurs in formal classroom environments, but opportunities for practical application are constrained by
brief practicum durations and insufficient connections between pedagogical universities and practice schools (Vick,
2006; White & Forgasz, 2016). This disconnection is especially concerning given that the new general education
curriculum (Ministry of Education and Training (MOET), 2018) prioritizes experiential and project-based learning,
necessitating teachers to employ methodologies in which they may have had minimal exposure or practice. In the
absence of explicit opportunities to observe authentic classroom dynamics, formulate context-specific lesson plans,
and receive feedback from mentor teachers, pre-service educators may graduate underprepared to navigate the many
social and instructional challenges of modern classrooms.

Assessment methods in pedagogy courses exacerbate learning challenges. Students often indicate that evaluation
criteria lack clarity, assessment assignments are redundant, and feedback is insufficient (Arter & McTighe, 2001;
Sadler, 2009). In turn, lecturers frequently have difficulties in creating formative exams that effectively reflect
students' pedagogical reasoning or advancement. According to Sadler (1983) and Chung, Chen, and Olson (2021)
and Earl and Katz (2008), evaluations should be explicitly connected to learning objectives, designed to facilitate self-
monitoring, and administered promptly to encourage reflection and revision. In several Vietnamese teacher education
programs, elevated student-to-teacher ratios and inadequate technical resources hinder the establishment of more
individualized and constructive feedback systems.

Given these numerous hurdles, empirical studies are required to comprehensively investigate the difficulties
encountered by both students and lecturers in the field of Pedagogy education. Current research predominantly
emphasizes either student involvement or instructional quality, seldom examining the perceptions and experiences
of both groups within the same teaching-learning process. This study investigates the common and distinct issues
taced by lecturers and students engaged in Pedagogy education at five prominent pedagogical institutes in Vietnam.
The study aims to identify specific barriers, including curricular design, instructional methodology, and student
motivation, to enhance teacher training programs, support curriculum reform initiatives, and ultimately strengthen
the preparation of future educators in Vietnam.
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2. Methods
2.1. Participants

This study involved 550 individuals, including instructors and students from pedagogical institutes across
Vietnam. The sample consisted of 50 lecturers and 500 students, all engaged in teaching or studying within
Education programs. Participants were selected from five prominent institutions to ensure geographic and
institutional diversity. Data were specifically collected from 10 lecturers and 100 students at the following
institutions: University of Education — Thai Nguyen University, Xuan Hoa University of Education, Faculty of
Education — Can Tho University, FFaculty of Education — Hong Duc University — Thanh Hoa, and Vinh University
of Education — Vinh University. The student participants were enrolled in Education programs, while the lecturers
were involved in teaching courses related to Education. The participant selection aimed to provide a comprehensive
and representative overview of viewpoints within Vietnam's educational system, covering the northern, central, and
southern regions.

2.2. Measurement

The data for this study were collected through two structured questionnaires designed for distinct participant
roles: one for university teaching personnel and another for university students who had pursued education studies.
The questionnaires were developed following a review of relevant literature and expert consultation to ensure
content validity and relevance to pedagogical instruction. The lecturer questionnaire focused on several critical areas,
including teaching experience, curriculum design and implementation, assessments of student readiness, evaluation
techniques, and opinions regarding the effectiveness of existing educational programs. It also covered aspects related
to the use of educational technologies, professional development opportunities, and institutional support for faculty.
The student questionnaire aimed to assess students' perceptions of the quality of their educational experience,
including their interest in coursework, instructional methods used by lecturers, accessibility of practical training, and
overall satisfaction with the program. Additional items examined students' self-assessed preparedness for teaching
practice, challenges faced during their studies, and perceptions of support from instructors and peers. The
questionnaires employed a combination of Likert-scale items, multiple-choice questions, and open-ended responses
to gather both quantitative and qualitative data. The Likert-scale items ranged from 1 (strongly disagree) to 5
(strongly agree), enabling a comprehensive analysis of attitudes and perceptions. The collected data were
systematically coded and analyzed using statistical techniques, including descriptive statistics to summarize
participant responses and inferential statistics to identify significant patterns and relationships. This methodology
ensured that the results were reliable and meaningful in representing the current state of pedagogical education at
the participating institutions.

2.3. Procedures

The research was conducted in multiple phases to ensure a methodical and reliable data collection process.
Initially, two distinct questionnaires were developed one for university lecturers in education faculties and another
for students enrolled in education programs. A panel of experts in educational research reviewed these instruments
to confirm their content validity, clarity, and consistency with the study's objectives.

After completing the questionnaires, the researchers contacted the administrations of five pedagogical
universities to obtain approval and coordinate the dissemination of survey forms. Once institutional approval was
secured, the researchers administered the lecturer and student questionnaires at the following institutions:
University of Education — Thai Nguyen University, Xuan Hoa University of Education, Faculty of Education — Can
Tho University, Faculty of Education — Hong Duc University — Thanh Hoa, and Vinh University of Education —
Vinh University.

Data collection occurred in person during designated sessions at each university. Before distributing the surveys,
participants received an overview of the study's objectives, guidance for completing the forms, and assurances of
anonymity and voluntary participation. All participants provided informed consent.

Participants were allotted ample time to independently complete the surveys, while research team members were
present on-site to address any inquiries. Upon completion, the surveys were gathered and securely stored for analysis.

The finalized survey responses were subsequently assembled, coded, and input into a statistical software tool for
analysis. Mathematical statistical approaches were employed to examine the data, utilizing both descriptive and
inferential techniques to discern significant trends, patterns, and discrepancies in views between lecturers and
students. The comprehensive study method complied with ethical guidelines for studies involving human
participants.

2.4. Data Analysis

Upon gathering the completed questionnaires from both instructors and students, all responses were
meticulously coded and entered into a statistical database to ensure accuracy and consistency in data processing. The
data analysis employed statistical methods to generate both descriptive and inferential insights into participants'
perceptions and experiences in pedagogical education. Descriptive statistics, including frequencies, percentages,
means, and standard deviations, were used to summarize the demographic characteristics of the participants. All
analyses were conducted in accordance with the research objectives and ethical standards, ensuring that the
conclusions drawn were valid, reliable, and based on data collected from the participating educational institutions.

3. Results

The survey findings indicated various challenges faced by lecturers in teaching pedagogy at five pedagogical
universities. These challenges illustrate both student-related problems and systemic constraints within educational
institutions, highlighting the complexity of providing effective pedagogical instruction in teacher training programs.
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Table 1. Difficulties faced by lecturers when teaching pedagogy.
Lecturers' difficulties Frequency (n) Percentage (%)
1. Students are neither active nor self-motivated in their studies. 45 90
2. Students lack the skills to self-study and to organize their learning process in - G5
Pedagogy effectively. )
3. The pedagogical capacity of lecturers in teaching pedagogy to promote o 50

students' abilities is still limited.
4. Documents, textbooks, and teaching aids are lacking. 33 66
5. Teachers lack the skills to analyze content and programs effectively and to

clearly define teaching objectives. 8 16
6. The criteria for evaluating students' learning outcomes are unclear and not . e
specific.

7. The content of pedagogy teaching is rich and diverse, but the time spent on . 56
pedagogy in teacher training schools is limited.

8. Lecturers and students lack a practical, comprehensive environment to 6 G
effectively implement teaching plans.

Total 50 100

As shown in Table 1, the main difficulty cited was the lack of student engagement and self-motivation in their
studies, with 90% of lecturers (n = 45) recognizing this concern. This research indicates a prevalent apprehension
regarding student engagement and intrinsic motivation, both of which are essential for success in self-directed
learning contexts characteristic of higher education. In relation to this issue, 86% of professors (n = 43) reported that
both lecturers and students lack a practical environment for executing teaching plans. This underscores a notable
disparity between theoretical understanding and practical implementation, with limited opportunities for experiential
learning in actual educational settings. This absence may impede students' ability to apply pedagogical principles in
teaching practice and similarly restrict lecturers from demonstrating real-time instructional tactics. A frequently
mentioned challenge was the deficiency of students' self-study and self-organization skills in the Pedagogy learning
process, as indicated by 68% of lecturers (n = 34). This highlights the need for enhanced organized support in
cultivating students' autonomous learning skills, which are vital for future educators responsible for classroom
management and lesson plan development. Furthermore, 66% of lecturers (n = 33) reported a lack of documents,
textbooks, and teaching aids, suggesting that many faculties may lack sufficient resources to facilitate effective
pedagogical instruction. This constraint could hinder content dissemination and the development of dynamic
pedagogical approaches that depend on diverse instructional resources. A significant percentage of lecturers (56%, n
= 28) agreed that although the content of Pedagogy is extensive and varied, the time allocated for Pedagogy in
teacher training programs is inadequate. This indicates that curriculum design may not fully align with the
requirements for developing proficient future educators, especially considering the extensive content necessary in
this domain. Some challenges were reported less frequently but remain significant. For example, 42% of lecturers (n
= 21) perceived the criteria for assessing students' learning outcomes as ambiguous or nonspecific, which may lead
to inconsistencies in evaluation and confusing expectations for students. Additionally, 30% of lecturers (n = 15)
acknowledged that their pedagogical proficiency in teaching Pedagogy to enhance student capacity remains
insufficient, highlighting the need for targeted professional development and support. Ultimately, only 16% of
lecturers (n = 8) indicated challenges in analyzing curriculum content, designing programs, and articulating teaching
objectives, suggesting that while these skills are generally well-developed among participants, there is room for
improvement in instructional planning abilities.

These data indicate that student preparedness, resource availability, institutional support, and professional
capability are fundamental elements affecting the efficacy of pedagogy instruction. Addressing these issues requires
a multifaceted strategy, including curriculum reform, increased investment in educational resources, greater access
to practical teaching situations, and enhanced training for both students and instructors.

The results of the student survey indicate a complex array of challenges faced by students in managing their
learning activities within Pedagogy courses. These challenges highlight significant issues related to motivation,
learning methodologies, curriculum development, pedagogical approaches, and resource accessibility.

Table 2. Difficulties faced by students when organizing learning activities in pedagogy.

Student’s difficulties Frequency (n) Percentage (%)
1. Students themselves are not actively studying, lack motivation, and have little s 556
interest in learning. '
2. Students do not have a general learning method or a specific learning method 056 HE0
for pedagogy. '
3. Students lack materials and tools to support teaching and learning activities. 113 22.6
4. The content of the Education subject is too lengthy and complex, but the time

allocated to the subject is insufficient. 299 58.6
5. Lecturers lack effective measures to manage students' self-study effectively. 218 43.6
6. Lecturers apply and combine inappropriate teaching methods. 63 12.6
7. The content, methods, and forms of assessment used by lecturers do not

motivate students. 190 26.0
8. The lecturer does not provide criteria for evaluating students' learning G 0
outcomes. )
Total 500 100

As shown in Table 2, a majority of students, 55.6% (n = 275), indicated that they are not engaged in active study
and exhibit a deficiency in motivation and interest in learning. The absence of intrinsic drive constitutes a significant
obstacle to successful learning and engagement in the subject. Motivation is acknowledged as a pivotal element in
academic achievement, and these findings suggest that a considerable percentage of pedagogical education students
find it challenging to sustain the enthusiasm required for profound learning. Directly related to motivational
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challenges, 56.0% of students (n = 280) reported lacking a general learning approach or specialized skills for studying
pedagogy. This indicates a deficiency in students' self-regulated learning abilities and their capacity to modify study
strategies to meet the specific requirements of educational content. The lack of efficient learning methods might
hinder students' ability to understand complex theories, apply concepts practically, and engage critically with course
materials. Concerns regarding the curriculum were also significant. A majority of students, 58.6% (n = 293), indicated
that the material of the education subject is excessively lengthy and challenging, while the time allocated for the
subject is inadequate. This signifies a discrepancy between the scope and depth of curricular content and the available
instructional time. The excessive amount of material presented within limited timeframes may overwhelm students,
leading to superficial understanding instead of mastery. These curricular difficulties may increase stress and reduce
students' ability to engage meaningfully with the content. Regarding instructional support, 43.6% of students (n =
218) perceived that lecturers fail to employ appropriate strategies for managing students' self-study effectively.
Effective self-study management includes time management, study planning, and progress monitoring—areas in
which students clearly perceive a lack of support. This deficiency hampers students' ability to organize their learning
efficiently and achieve academic success. Material resources also present issues. Approximately 22.6% of students (n
= 113) indicated a lack of teaching and learning resources and tools, which impairs their capacity to fully engage
with course content and practical exercises. Insufficient learning resources can diminish educational quality and
hinder the acquisition of essential skills, especially in pedagogy, which relies on diverse instructional media and
practical experience. Several students expressed concerns regarding pedagogical approaches. Specifically, 12.6% (n
= 63) perceived that lecturers employ unsuitable or inadequate pedagogical techniques. Ineftective teaching methods
can reduce student involvement and understanding, particularly when instructional techniques do not align with
students' learning needs or neglect active, student-centered approaches. Assessment methodologies were another
area of concern. Approximately 26.0% of students (n = 130) reported that the material, methodologies, and
assessment formats used by lecturers fail to motivate them. Additionally, the same percentage indicated that
instructors do not provide clear criteria for evaluating students' learning outcomes. These findings suggest that
assessment practices lack transparency and relevance, which can undermine student motivation and create ambiguity
regarding expectations and performance standards.

Collectively, these data demonstrate a multifaceted interaction of student-related, instructional, and curricular
elements that obstruct successful learning organization in Pedagogy courses. Confronting these problems
necessitates a holistic strategy, encompassing the cultivation of student motivation, provision of eftective learning
methodologies, revision of curricular material and pacing, enhancement of pedagogical practices, and augmentation
of the clarity and motivational efficacy of assessments.

4. Discussion

This study elucidates a variety of interconnected issues encountered by both lecturers and students in pedagogy
instruction at pedagogical universities. These findings align with extensive research on teacher education, which
identifies motivation, learning strategies, curriculum design, instructional resources, assessment, and the capacity of
teacher educators as critical factors affecting the efficacy of teacher training programs.

A prominent challenge is the issue of student motivation and involvement. Instructors observe that students
demonstrate insufficient active engagement and intrinsic motivation in their educational pursuits, a view supported
by students who report minimal interest and passion for their studies. Motivation is a fundamental element in
educational psychology, essential for fostering sustained learning efforts and academic success (Alexander & Winne,
2012; Osborne & Jones, 2011; Salkind, 2008). Inadequate motivation may lead pupils to choose superficial learning
strategies, thereby diminishing the depth and quality of their comprehension. Furthermore, motivation is intricately
linked to self-regulated learning behaviors, including goal setting, strategic planning, and self-monitoring, which are
crucial for success in higher education, especially in professional domains such as education, where independent
learning and reflection are highly valued (Kadri, 2019; Zhao & Wang, 2025).

Alongside motivational hurdles, both instructors and students recognize deficiencies in students' learning
strategies and organizational abilities. The absence of effective study strategies among students and their challenges
in managing learning activities indicate a deficiency in metacognitive and self-regulatory skills. These skills are
essential for mastering complex, theory-based fields like Pedagogy, where students must synthesize conceptual
understanding with practical implementation (Demagny-Warmoes, Duchadeau, Quindroit, & Colson, 2025; Sohdi,
2025). The literature emphasizes the importance of explicitly developing these abilities within teacher education
curricula, as students often enter programs inadequately prepared for the demands of autonomous and reflective
learning (Saroyan & Frenay, 2023).

The research additionally uncovers systemic limitations pertaining to curriculum development and educational
resources. Instructors regard the Pedagogy curriculum as comprehensive and content-rich; however, it is constrained
by limited instructional time, a sentiment mirrored by students who consider the material challenging and dense
relative to the designated study periods (Casey, 2011). This curricular overload may result in cognitive strain and
diminish opportunities for substantive engagement with the material, thereby compromising learning outcomes
(Gkintoni, Antonopoulou, Sortwell, & Halkiopoulos, 2025). These findings emphasize the necessity of curriculum
evaluation and reform to align subject difficulty with teaching duration, facilitating enhanced understanding and
practical skill acquisition.

The scarcity of educational resources, tools, and actual teaching situations exacerbates these challenges. The
deficiency of adequate instructional resources and practical environments impedes lecturers’ capacity to provide
effective teaching and students' ability to integrate theory with practice. This difficulty aligns with research
indicating that effective teacher education significantly depends on access to diverse teaching resources and genuine
practice opportunities, which are crucial for developing proficient educators (Darling-Hammond, 2016; Darling-
Hammond, Hyler, & Gardner, 2017).

Assessment practices represent a domain requiring enhancement. Both lecturers and students articulate concerns
regarding the clarity and motivational efficacy of evaluation criteria. Effective assessment measures learning
outcomes while simultaneously motivating students and guiding their learning processes (Doérnyei, 2000; Suskie,
2018). The identified absence of clear, explicit evaluation criteria and inadequately compelling assessment formats
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indicates a disconnect between assessment and learning objectives as well as student requirements. Enhancing
assessment processes through the provision of explicit standards and constructive feedback can elevate student
motivation and the quality of learning.

A significant discovery pertains to the educational competencies of lecturers themselves. Some lecturers
recognize difficulties in facilitating student development, accurately assessing course content, and delineating
instructional objectives. This highlights a vital, yet often neglected, aspect of teacher education: the professional
development of teacher educators. Effective instruction in teacher education requires the continuous improvement of
educators' pedagogical skills, subject matter knowledge, and ability to promote student-centered learning (Dole,
Bloom, & Kowalske, 2016; Hoidn & Reusser, 2020). Facilitating lecturers with specialized training and professional
development opportunities is crucial to guarantee exemplary pedagogical instruction that exemplifies best practices
for prospective educators.

The data collectively illustrate a multifaceted ecosystem of elements influencing pedagogy, teaching, and
learning. Student-level challenges, such as motivation and learning skills, combine with institutional issues, including
curricular requirements, resource availability, assessment techniques, and lecturer proficiency. Resolving these
interrelated difficulties requires a thorough and systematic strategy. Curricular reform must strive to balance subject
richness with instructional duration and incorporate explicit instruction in learning methodologies. Investment in
educational resources and the establishment of practical teaching environments are essential to enhance the learning
experience. Improving assessment processes to be clear, formative, and motivating can further facilitate student
learning. Concurrent professional development for educators can enhance their pedagogical effectiveness and
promote student capabilities (Heller, Daehler, Wong, Shinohara, & Miratrix, 2012; Kunter et al., 2013).

The results of this study include significant implications for enhancing pedagogy education at pedagogical
universities. These implications pertain to curriculum designers, educational administrators, instructors, and
policymakers engaged in teacher training and educational reform. The deficiency in student motivation and
constrained self-directed learning abilities indicates an immediate necessity for educational programs to incorporate
explicit instruction in learning strategies and self-regulated learning within the curriculum. Students should be
instructed to cultivate competencies in goal-setting, time management, reflection, and critical analysis. Incorporating
these qualities not only improves their academic performance in pedagogy courses but also equips them to develop
similar skills in their future classrooms as educators. Secondly, to address issues of content saturation and limited
instructional time, institutions must evaluate and amend the framework and scope of pedagogy courses. This involves
optimizing theoretical material, emphasizing essential skills, and integrating experiential learning components. A
curriculum that combines conceptual depth with practical application will more effectively meet learners' needs and
prepare them for real-world teaching environments. Third, the lack of instructional resources and practical teaching
contexts necessitates that universities invest in teaching aids, modern educational materials, and collaborations with
schools for student teaching opportunities. Establishing or enhancing teaching laboratories, simulated classrooms,
or mentorship programs with experienced educators would provide students with essential practical experience and
increase the relevance of pedagogy training. Educational ministries and higher education institutions must recognize
the systemic nature of these challenges and commit to comprehensive reforms at multiple levels. This includes
allocating funds for educational resources, incentivizing teaching innovation, revising teacher education standards,
and promoting collaboration between institutions and schools to ensure coherent and contextually relevant teacher
preparation.

This study offers valuable insights into the challenges faced by both lecturers and students in the pedagogy
teaching and learning process within pedagogical universities. However, several limitations must be acknowledged.
The research primarily relied on self-reported data collected through questionnaires. While this method is effective
tfor gathering information from a large number of participants, it is susceptible to response bias. Participants may
have provided socially desirable answers or may not have thoroughly reflected on their teaching and learning
experiences, which could affect the accuracy and depth of the findings. Additionally, the study focused exclusively on
specific educational universities and faculties within designated regions, which may limit the generalizability of the
results. Variations in educational settings, resources, and institutional policies across different universities or regions
could mean that the issues identified do not fully represent the circumstances across all teacher education institutions
nationwide. Furthermore, the research employed a quantitative survey approach, excluding qualitative methods such
as interviews or classroom observations. Although quantitative data helped identify common patterns and concerns,
it did not allow for an in-depth exploration of the underlying causes or contextual factors influencing these issues. A
mixed-methods approach could have provided a more comprehensive understanding of the challenges. The study
also did not examine the potential impact of external factors, such as institutional regulations, cultural expectations,
or technological infrastructure, which may significantly influence teaching and learning in pedagogy. These broader
contextual elements could offer important insights into the difficulties encountered by educators and students. Lastly,
the cross-sectional design of the study captured data at a single point in time, which limits the ability to observe
changes or improvements over time. Longitudinal research would be beneficial for tracking developments and
identifying long-term patterns, including the effects of new policies, training programs, or student support initiatives.

5. Conclusion

This study examined the difficulties encountered by lecturers and students in the instruction and acquisition of
pedagogy in pedagogical universities. The findings indicated that inadequate student motivation, deficient self-study
abilities, scarcity of teaching resources, ambiguous assessment criteria, and insufficient practical environments
constitute substantial obstacles to effective pedagogy education. Instructors also indicated challenges related to
curriculum development, teaching strategies, and their own educational proficiency. These challenges are
interconnected and highlight the necessity for systemic enhancements in teacher education programs. Addressing
these issues through curricular reforms, resource augmentation, and professional development can improve the
quality of pedagogical instruction. Enhancing pedagogy education is essential for preparing competent and
thoughtful future educators.
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